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Abstract 
This study aims to design an integrated curriculum model between military education and 
higher education in Indonesia that can support the improvement of military personnel’s 
academic qualifications. A descriptive qualitative approach was used. Semi-structured 
interviews were employed during the data collection phase to explore the perspectives of 
higher education management experts and military education experts selected through 
purposive sampling. The research lasted 91 days and involved relevant experts from the 
military education unit of the Indonesian National Army-Army and leading universities in the 
field of education. A thematic analysis was used in the data analysis process with the support 
of the NVivo application. Findings: 1) There is a significant structural gap in Indonesia’s military 
education system, particularly regarding academic recognition, educational system integration, 
and the utilization of technology. 2) An integrated curriculum model can be designed with three 
dimensions: a) Recognition of Prior Learning (RPL), b) integration of academic standards, c) 
utilization of learning technology. The development of this integrated curriculum must be 
supported by two aspects: the formulation of relevant policies and a collaborative curriculum 
drafting mechanism. Practically, it can guide the development of educational programs in both 
military training units and civilian higher education. This creates opportunities for accelerating 
academic qualifications as well as the recognition and enhancement of skills among Indonesian 
Army personnel. Further research is recommended to large-scale surveys and quantitative 
analyses such as SEM. Additionally, pilot studies are crucial to empirically test the effectiveness 

of the integrated curriculum and RPL. 

1. Introduction 
In the context of globalization and rapid technological change, transformation within the defense sector 

has become imperative. The strategic orientation of the Indonesian National Army must extend beyond 
traditional warfare capabilities toward becoming a modern, professional institution grounded in public trust 
(Effendy, 2025). Consequently, the role of soldiers has shifted from purely tactical actors to strategic agents 
requiring advanced intellectual capacity. The increasing complexity of global threats, such as cyber warfare, 
hybrid conflicts, and geopolitical dynamics - demands not only operational excellence but also competencies in 
strategic analysis, defense policy formulation, and military diplomacy (Duarte et al., 2024). Thus, academic 
competence has emerged as a critical component in developing an adaptive and globally competitive military. 

Modern military professionalism, therefore, cannot rely solely on discipline, loyalty, and technical 
proficiency; it must be reinforced by intellectual capability. Prior studies emphasize that theoretical mastery, 
critical thinking, and reflective capacity are central to contemporary military education (Hagen, 2022; Klinkert 
et al., 2019). Military engagement in education enhances adaptive civil–military relations (Cancio, 2018), while 
strengthening intellectual capacity is essential for sustaining national security (Sungkono et al., 2024). 
Accordingly, academic development should be positioned alongside technical and tactical training as a core 
dimension of military professionalism. 

Academic competence is also closely linked to national resilience. Soldiers’ ability to interpret strategic 
environments, manage crises, and respond to multidimensional threats is highly dependent on intellectual 
capacity. Interprofessional military education has been shown to enhance crisis management effectiveness 
(Vafadar et al., 2021), while the integration of academic reflection with practical experience fosters both physical 
resilience and analytical capability. Hence, strengthening academic competence constitutes not only an 
educational priority but also a strategic element of sustainable national defense. Despite its importance, the 
academic dimension of military education in Indonesia faces structural challenges, particularly the 
misalignment with civilian higher education systems. Military education emphasizes discipline and technical 
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skills, whereas civilian institutions prioritize theory, research, and critical inquiry (Antrobus & West, 2022). This 
divergence limits formal recognition within academic frameworks, compelling many Army officers to pursue 
additional education for academic legitimacy, thereby creating systemic inefficiencies (Muradi, 2017). In 
contrast, several countries have successfully integrated military and civilian education. Nigeria aligns military 
education with national development priorities (Dii, 2022), while Korea demonstrates integration as part of 
broader development strategies (Kim, 2017). Developed countries further emphasize intellectual and critical 
thinking capacities in military education models (Supratiknya, 2023). These examples highlight Indonesia’s gap 
in achieving academic parity and underscore the need for policy innovation. 

Recognition of Prior Learning (RPL) offers a promising mechanism to address this gap by acknowledging 
experiential and non-formal learning as academic credit. Globally, RPL has been widely adopted to legitimize 
professional experience, including in military contexts (Maurer, 2023). However, in Indonesia, its 
implementation remains largely confined to civilian higher education, such as at the Open University (Milwan 
et al., 2025), and has not been systematically applied within military institutions. Proper implementation of RPL 
could enable the conversion of operational experience and leadership training into academic credentials, 
improving both efficiency and accessibility in military education. 

Simultaneously, advancements in educational technology provide further opportunities for reform. E-
learning, digital simulations, and narrative wargaming have demonstrated effectiveness in enhancing learning 
outcomes and reflective capacity (Hagen, 2022; Owens et al., 2024), while also improving accessibility and 
flexibility (Culkin, 2017). Nonetheless, the implementation of such technologies in Indonesian military 
education remains inconsistent (Lutfi, 2022). Integrating RPL with educational technology thus represents a 
strategic pathway toward a more adaptive, knowledge-based system. 

Previous work by Wuryanto et al. (2025) has proposed an initial RPL framework for military education. 
While conceptually significant, its implementation remains constrained by structural barriers, hierarchical 
organizational culture, and limited integration with civilian higher education. These limitations indicate that 
existing approaches have yet to comprehensively address the demands of military education reform. To 
overcome these challenges, a more integrative approach is required. This study proposes the development of a 
curriculum model that integrates military and civilian higher education systems. Such a model would 
incorporate RPL mechanisms while aligning learning outcomes with national higher education standards, 
thereby creating a more efficient, relevant, and globally competitive educational ecosystem. Accordingly, this 
study aims to design an integrated curriculum model to enhance the academic qualifications of military 
personnel in Indonesia. It explores expert perspectives, analyzes systemic gaps, and formulates a contextual and 
applicable model. Two research questions guide the study: (1) What gaps exist in Indonesia’s military education 
system? and (2) What form of integrated curriculum can effectively support the enhancement of military 
academic qualifications? 

The novelty of this research lies in its holistic framework, integrating RPL, higher education standards, and 
educational technology within a single systemic model. Unlike prior studies that address these elements 
separately, this approach connects structural, cultural, and technological dimensions. Theoretically, it 
contributes to the literature on military–civilian education integration, particularly in developing contexts. 
Practically, it offers a foundation for policy development aimed at strengthening the professionalism, academic 
legitimacy, and intellectual capacity of the Indonesian National Armed Forces. 

2. Method 

2.1. Research Approach 
A descriptive qualitative approach (Stanley, 2023) was adopted in this study because of its suitability for 

gaining an in-depth understanding of a specific group (Rashid, Rashid, Warraich, Sabir, & Waseem, 2019), 
namely experts in higher education management and experts in military education management. This approach 
allows us to explore their perspectives in addressing the two research questions: (1) What are the existing gaps 
in Indonesia’s military education system? (2) What kind of integrated curriculum model between military 
education and higher education in Indonesia can support the enhancement of military personnel’s academic 
qualifications? Through this qualitative approach, the research findings will be presented in a descriptive 
narrative format. 

2.2. Research Participant 
A purposive sampling technique was used to select participants for this study (Charli, Eshete, & Debela, 

2022; Lichtman, 2023). The research objectives and questions guided us in selecting study participants from 
specific entities. First, considering that gaps in military education can only be understood by experienced 
military education management experts, this group was selected from the outset. Second, as another group 
whose perspective is equally important in proposing an integrated curriculum model, experts in higher 
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education management were also involved. Specifically, we established purposive criteria for both groups. 
Please refer to Table 1. 

Table 1. Purposive Sampling Criteria 
Entities 
Naming 

Category Criteria 

A1 Military education 
expert of the army 

 

Over 7 years of experience as a practitioner and curriculum developer in 
military education (Indonesian Army) in Indonesia 

Has experience in field operations and holds a college degree in civil 
engineering 

A2 Higher education 
management expert 

With over 10 years of experience and a focus on research in academic higher 
education management or vocational higher education management in 
Indonesia  

From a higher education institution specializing in education 
Has been involved at least three times in the development of educational 
curricula and/or training programs in the field of higher education in the 
digital age 

 

By adhering to the criteria in Table 1, we successfully recruited 11 participants. There were 6 participants 
in the category of Army Military Education Experts (A1) and 5 in the category of Higher Education Management 
Experts (A2). All participants were from three institutions: two Indonesian Army   military personnel education 
and training institutions, and one leading university in the field of education in Indonesia. 

2.3. Instrument Validation and Data Compilation 
The semi-structured interview instrument (Belina, 2023) was designed into three groups of questions. 

First, to serve as an initial guide for interviews with Category A1 participants, as an investigation into the gaps 
that have emerged in the Indonesian Army’s military education to date. Second, to elaborate on opportunities 
for developing an integrated curriculum from the perspective of Category A2 participants. Third, to guide the 
focus group discussion (FGD) among all participants when they are engaged together. The FGD is a crucial 
component of the data collection phase. Only through this approach can the diverse perspectives of all 
participants each representing their respective entities be accommodated and complement one another, 
ultimately leading to a collective consensus on the integrated curriculum model to be developed. 

Each interview instrument contains a list of open-ended questions (Weller et al., 2018) designed to elicit 
relevant explanations from participants, which are then followed by spontaneous follow-up questions from the 
researcher to delve deeper into the data (Bingham, 2023). The FGD instrument was designed in a similar style, 
but included specific prompts for the protocol officer or discussion moderator to lead, guide, and facilitate the 
discussion. Before use, to providing the validity and reliability, each instrument was reviewed by the research 
methods experts involved. Although some debate occurred, the final version of the instruments was agreed upon 
by the research methods experts and the researchers. Thus, the instruments were deemed effective, validated, 
and ready for use in the iterative data collection process until data saturation was reached. 

2.4. Data Analysis 
Thematic analysis was used as the data analysis technique in this study. This technique was applied in six 

steps, as described by Ahmed et al. (2025) to the results of interviews and focus group discussions (FGDs), in 
order to identify existing gaps in Indonesia’s military education system and to design an integrated curriculum 
model between military education and higher education in Indonesia that can support the improvement of 
military personnel’s academic qualifications. In addition to being a technique that is well-suited for qualitative 
research (Dahal, 2025), the selection of this technique was also deemed relevant to the nature of the data from 
the interviews and FGDs, which consist of textual transcripts. This relevance is crucial in line with the 
methodological perspectives of A kerblad et al. (2021) and Charli et al. (2022) who state that the selection of 
data analysis techniques must consider their alignment with the data type, research questions (RQs), and 
research objectives. The six-step analysis process we employed is illustrated in Figure 1. 
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Figure 1. The Six Stages of Thematic Analysis (Source: Adopted from Ahmed et al. (2025)) 

This data analysis process are supported by NVivo version 12, which is widely regarded as a reliable tool 
for qualitative data analysis (Allsop, Chelladurai, Kimball, & Marks, 2022; Edwards-Jones, 2014). The study was 
conducted over 91 days, from December 1, 2025, to March 4, 2026. This total duration included 69 days for 
interviews and data analysis, as well as 22 days for compiling the research report. The participants’ backgrounds 
hailing from three different institutions with varying amounts of free time along with the data collection process, 
which was repeated up to three times to reach saturation, contributed to the relatively long duration. The 
research findings are presented in a descriptive narrative format, highlighting themes and codes that emerged 
from the perspectives of the experts involved. 

2.5. Ethical Considerations 
Internationally recognized research ethics are strictly and consistently applied at every stage of the 

research process from planning and data collection to reporting results to ensure scientific integrity and the 
protection of participants (Bredal, Stefansen, & Bjørnholt, 2024). Participant selection is based not only on their 
level of expertise, experience, and the relevance of their roles to the research focus, but also takes into account 
the principle of voluntariness, whereby each individual participates without coercion and with full consent to 
contribute to this research. 

The data collection process through interviews was conducted in a planned and professional manner, 
specifically by first scheduling appointments based on a mutually agreed-upon time between the researcher and 
the participants, thereby respecting the respondents’ availability and comfort (Belina, 2023). This approach also 
aims to create a conducive, open, and ethical interview atmosphere, so that the data obtained can be more in-
depth and credible. Additionally, to maintain confidentiality and protect participants’ identities, the principle of 
anonymity is strictly applied in the preparation of the research report. The real names of each participant are 
not listed; instead, they are replaced with an identification code consisting of the symbol ‘P’ followed by a 
sequential number, such as ‘P1’ for the first participant, ‘P2’ for the second participant, and so on. In the 
participant classification, codes P1 through P6 refer to the group of education experts in the army (A1), while 
P7 through P11 refer to the group of higher education management experts (A2). This coding not only aims to 
maintain the confidentiality of identities but also facilitates the data analysis process based on the participants’ 
areas of expertise. 

3. Results and Discussion 

3.1. Results 
The main findings of the study are reported based on in-depth interviews and focus group discussions with 

11 participants divided into two groups: Group A1 (P1–P6), consisting of army education experts, and Group A2 
(P7–P11), consisting of higher education management experts. The analysis was conducted thematically by 
identifying patterns of meaning emerging from participants’ statements regarding the challenges and 
opportunities in developing military education integrated with civilian higher education. 

3.1.1. The Gap in Academic Recognition of Military Experience 
The findings indicate that military personnel’s field deployment experiences have not been recognized as 

part of formal academic achievements. This was consistently highlighted by participants from both groups. P1 
stated that “complex field operations actually hold strategic learning value but have never been converted into 
academic credits within the formal education system” (interview, December 2, 2025). In line with this, P3 
emphasized that “military assignments often result in analytical and leadership competencies, but lack 
equivalent academic recognition” (interview, December 5, 2025). From a higher education perspective, P8 noted 
that “the absence of formal mechanisms to recognize military experience leads to duplication of learning when 
military personnel pursue civilian education” (interview, January 10, 2026). This highlights inefficiencies in the 
education system that prolong the process of advancing academic qualifications. 
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3.1.2. The Urgency and Challenges of Implementing RPL 
All participants agreed that Recognition of Prior Learning (RPL) is a much-needed mechanism in the 

Indonesian Army’s military education. However, its implementation faces structural challenges. P2 noted that 
“RPL is a logical solution for recognizing military experience, but its initial design still conflicts with the military 
education system, which is hierarchical and based on a closed curriculum” (interview, December 7, 2025). P5 
added that “the development of RPL has begun, but there are no clear operational standards yet” (interview, 
December 12, 2025). From group A2, P9 stated that “the main challenge lies not in the RPL concept itself, but in 
integrating the system with national higher education regulations” (interview, January 15, 2026). Thus, RPL is 
viewed as a potential solution that still requires systemic refinement. 

3.1.3. The Gap in Technology-Based Military Education 
Other findings indicate a gap in the use of educational technology within the Indonesian military. P4 stated 

that “the use of e-learning in military educational institutions remains limited and has not been well integrated 
into the curriculum” (interview, December 14, 2025). P6 added that “digital simulations and modern learning 
technologies have not been optimally utilized” (interview, December 18, 2025). Meanwhile, P10 highlighted that 
“civilian universities are more advanced in integrating learning technologies, resulting in a significant gap” 
(interview, January 20, 2026). This underscores the need for digital transformation in military education. 

3.1.4. The Limitations of Civilian Higher Education in Accommodating 
Military Needs 

Participants also noted that civilian higher education, while excelling in the development of analytical 
skills, has not yet been fully able to accommodate the specific needs of the military. P7 stated that “civilian higher 
education is excellent at fostering critical thinking skills, but it lacks relevance to military operational needs” 
(interview, January 5, 2026). P11 added that “civilian curricula are designed from the outset for non-military 
professions, so specific adaptations are necessary” (interview, February 7, 2026). 

3.1.5. The Need for an Integrated Curriculum 
The findings indicate a strong need to develop an integrated curriculum between military education and 

civilian higher education. P3 emphasized that “curriculum integration is key to bridging the gap between 
military needs and academic standards” (interview, December 6, 2025). P8 added that “an integrated curriculum 
must be able to balance theoretical and practical aspects” (interview, January 12, 2026). 

3.1.6. The Importance of a Policy Framework 
Participants agreed that formal policies are needed as a basis for implementing an integrated curriculum. 

P1 stated that “without clear regulations, the integration of military and civilian education will be difficult to 
achieve systematically” (interview, December 3, 2025). P9 added that “the policy must be agreed upon by 
stakeholders from both sectors” (interview, January 18, 2026). 

3.1.7. Collaboration in Curriculum Development 
The final theme emphasizes the importance of multidisciplinary collaboration in curriculum development. 

P5 stated that “curriculum development must involve military education experts and civilian academics to 
ensure relevance and quality” (interview, December 11, 2025). P10 adds that “aspects such as objectives, 
duration, learning methods, and the RPL model must be designed comprehensively” (interview, January 22, 
2026). 

3.2. Discussion 

3.2.1. Gaps in Indonesia’s Military Education System 
The findings of this study reveal significant structural gaps in Indonesia’s military education system, 

particularly regarding academic recognition, the integration of educational systems, and the utilization of 
technology. The lack of recognition of field assignment experience as part of academic achievement indicates 
that the military education system has not yet fully adopted a competency-based approach. This contrasts with 
global trends that emphasize the importance of practical experience as a valid source of learning (Libel, 2021; 
Mukherjee, 2018). The need for RPL mechanisms is becoming increasingly relevant in this context. However, as 
revealed in the findings, the implementation of RPL still faces structural and cultural barriers. These findings 
align with the research by Callado-Mun oz & Utrero-Gonza lez (2019) which indicates that integrating military 
education into the higher education system requires complex institutional adjustments. Furthermore, the 
tension between academic approaches and military practice has also been identified in the study by Antrobus 
and West (2022), which highlights the difficulty of integrating critical thinking into a hierarchical military 
culture. The gap in the use of educational technology is also a significant issue. Compared to other countries that 
have widely adopted AI and e-learning in military education (Alnaqbi & Yassin, 2021; Viet, Dang, & Nguyen, 
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2020), Indonesia still lags behind in terms of technology integration. In fact, the use of technologies such as 
blended learning and digital simulations has been proven to enhance the effectiveness of military education 
(Garcia Estrada et al., 2024; Sonesson, Boffard, Lundberg, Rydmark, & Karlgren, 2018). Thus, digital 
transformation is a critical prerequisite for the modernization of military education. 

3.2.2. An Integrated Curriculum Model Combining Military Education and 
Higher Education in Indonesia That Can Support the Enhancement 
of Military Personnel’s Academic Qualifications 

The findings section indicates that civilian higher education excels in developing analytical skills but is not 
yet fully aligned with military needs. This reinforces the argument that an integrated curriculum model is 
needed to combine the strengths of both systems. Studies by Mujkic et al. (2019) and Paget (2016) indicate that 
military education integrated with the civilian system can enhance democratic values and global 
interoperability. Meanwhile, Burkett and Aguirre (2020) emphasize the importance of a systematic educational 
structure to support specific military needs. From the synthesis of the findings, we identified three key 
dimensions as the core of an integrated curriculum model between military education and higher education in 
Indonesia that can support the improvement of military personnel’s academic qualifications. See Figure 2. 

 
Figure 2. Integrated Curriculum Model between Military Education & Indonesian Higher Education  

Figure 2, which illustrates the integrated curriculum model we propose, has an advantage over previous 
studies because it simultaneously combines three main dimensions: recognition of prior learning (RPL), 
integration of academic standards, and the use of learning technologies. This approach goes beyond previous 
research, which tended to be partial in nature, such as focusing solely on the technological aspect (Alnaqbi & 
Yassin, 2021) or on civil-military relations (Mukherjee, 2018). 

In addition to promoting these three key dimensions, this model also emphasizes the urgency of 
developing relevant policies and collaborative mechanisms in the curriculum development process. The urgency 
of policies, serving as a legal framework, can provide clear regulations. This helps prevent difficulties in the 
integration and sustainable implementation of the curriculum. This aligns with the findings of Salkutsan and 
Stolberg (2022) which indicate that military education reform requires strong policy support, particularly in 
situations of strategic change. Meanwhile, the emphasis on collaborative mechanisms, which also emerged from 
the perspectives of experts involved in the research, relates to their view that collaboration between military 
education experts and civilian academics is a key factor in the success of curriculum integration. Interestingly, 
although they come from two different professional environments, a common thread in their views emerges. 
That is, a collaborative approach enables the formulation of a more comprehensive and contextual curriculum, 
as demonstrated in the studies by Cole et al. (2025) and Yahupov et al. (2020) which emphasize the importance 
of a multidisciplinary approach in military education. 

Overall, this study’s primary strength lies in its integrative approach, which combines structural, cultural, 
and technological dimensions in military education. Compared to the previous studies listed in Table 1, this 
study offers a more comprehensive contribution by linking various aspects that were previously studied 
separately. Thus, the results of this study not only enrich the academic literature but also provide significant 
practical implications for the development of military education policy in Indonesia. 
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3.2.3. Theoretical and Conceptual Implications 
The findings of this study have significant implications at the theoretical, practical, and public policy levels 

in the context of the transformation of military education in Indonesia. In general, the results confirm that the 
modernization of military education can no longer be understood merely as an enhancement of technical and 
operational capabilities, but must include systematic integration with civilian higher education, recognition of 
professional experience, and adaptation to advancements in learning technology. Therefore, the policy 
implications and recommendations derived from this study should be understood as part of a strategic effort to 
build a military education ecosystem that is more adaptive, efficient, and globally competitive. 

Theoretically, this study reinforces the argument that modern military professionalism is determined not 
only by discipline and combat readiness, but also by academic legitimacy and intellectual capacity. The finding 
that field assignment experience is not yet recognized as part of academic achievement indicates an epistemic 
gap between practical knowledge and formal knowledge. This underscores the need to redefine the concept of 
learning in military education, where operational experience is positioned as a knowledge source equivalent to 
formal academic learning. This study also expands the concept of Recognition of Prior Learning (RPL) in a 
military context, not merely as an administrative mechanism for credit conversion, but as a strategic instrument 
to bridge two distinct educational systems. The integration of RPL, the academic curriculum, and learning 
technologies forms a new conceptual framework that is more holistic than previous approaches, which tended 
to be fragmented. Thus, this study contributes to the development of the literature on the integration of military 
and civilian education, particularly in the context of developing countries facing structural and cultural 
challenges. 

3.2.4. Practical Implications for Military Educational Institutions 
From a practical standpoint, the findings of this study indicate that military educational institutions in 

Indonesia need to undergo a fundamental transformation in curriculum design, teaching methods, and 
evaluation systems. The absence of formal mechanisms to recognize field experience leads to duplication of 
learning and inefficiencies in the process of advancing academic qualifications. Therefore, the implementation 
of RPL is an urgent necessity to enhance the efficiency and relevance of education. At the same time, the gap in 
the utilization of educational technology indicates that military educational institutions need to accelerate 
digital transformation. The use of e-learning, digital simulations, and blended learning not only enhances 
learning flexibility but also enables the development of competencies that are more adaptable to the dynamics 
of modern warfare. In this regard, digital transformation should not be viewed as an add-on but as a core 
component of the future military education system. Another practical implication is the need to enhance human 
resource capacity, particularly among military instructors and educators. Strengthening academic capabilities, 
teaching methodologies, and collaboration with civilian academics are key factors in ensuring the success of 
educational integration. Without this capacity building, educational reform efforts risk stagnation or even 
internal resistance within the organization. 

3.3. Implications 

3.3.1. Public Policy Implications 
At the policy level, this study confirms that the integration of military education and civilian higher 

education requires strong and coordinated regulatory support. The absence of a clear legal framework is one of 
the main obstacles to the implementation of an integrated curriculum and RPL. Therefore, a national policy is 
needed that can unify the interests of various stakeholders, including the Indonesian National Armed Forces, 
the Ministry of Defense, and the Ministry of Higher Education, Science, and Technology (Kemdiktisaintek) of the 
Republic of Indonesia. Furthermore, the resulting policy must be able to accommodate the unique 
characteristics of military education, including hierarchical structures, operational needs, and organizational 
culture. In other words, integration cannot be carried out uniformly with the civilian education system but must 
be adapted to the military context. This contextual policy approach is key to ensuring the successful 
implementation of educational reform. 

3.3.2. Policy Recommendations 
Based on the implications identified, this study proposes seven strategic policy recommendations. First, 

the development of an integrated RPL system within military education. The government and the Indonesian 
National Armed Forces need to develop an RPL system that is integrated with the national higher education 
framework. This system must allow for the recognition of operational experience, military training, and 
leadership competencies as part of academic achievements. Assessment mechanisms need to be designed on a 
competency-based approach using portfolios, performance evaluations, and validation by competent assessors. 

Second, Designing an Integrated Military–Civilian Curriculum. A curriculum model is needed that 
systematically combines the strengths of military and civilian education. This curriculum must include the 
alignment of learning outcomes, the integration of strategic courses, and the development of inter-institutional 
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credit transfer schemes. A dual-track or joint degree approach could serve as an alternative to enhance the 
flexibility and relevance of education. Third, Strengthening Regulations and Governance. The government needs 
to establish national regulations that serve as the legal basis for the integration of military and civilian education. 
These regulations must cover curriculum standards, accreditation systems, quality assurance mechanisms, and 
the division of authority among institutions. Additionally, cross-sectoral coordination mechanisms are needed 
to ensure the effective implementation of policies. 

Fourth, the Digital Transformation of Military Education. Investment in educational technology must be a 
top priority. The development of e-learning platforms, technology-based simulations, and the use of AI in 
learning must be systematically promoted. This transformation must be accompanied by training for educators 
so they can make optimal use of the technology. Fifth, Strengthening Human Resource Capacity and Academic 
Culture. Military education reform requires a change in organizational culture that supports intellectual 
development. Therefore, it is necessary to enhance the capacity of military instructors through advanced 
education, pedagogical training, and collaboration with civilian academics. Additionally, incentives should be 
created for military personnel to pursue academic qualifications. 

Sixth, Strengthening Inter-institutional Collaboration. Cooperation between military educational 
institutions and civilian universities needs to be strengthened through joint programs, collaborative research, 
and academic exchanges. This collaboration not only improves the quality of education but also accelerates the 
transfer of knowledge and innovation. Finally, Phased Implementation through Pilot Projects. As an initial step, 
policy implementation can be carried out through pilot projects at several military educational institutions. This 
approach allows for the evaluation and refinement of policies before they are widely implemented. Pilot projects 
can also serve as a means to identify implementation challenges and develop more context-specific solutions. 

Ultimately, the policy implications and recommendations derived from this study underscore that the 
transformation of Indonesia’s military education requires a comprehensive and integrated approach. By 
combining the recognition of prior learning through RPL, the development of an integrated curriculum, the 
strengthening of regulations, and the utilization of educational technology, the Army has a significant 
opportunity to build a modern and globally competitive education system. Moreover, military education reform 
is also part of the national strategy to strengthen national resilience. Soldiers who are not only operationally 
superior but also possess high intellectual capacity will become strategic assets in facing increasingly complex 
security challenges in the era of globalization. Thus, the implementation of the proposed policies will not only 
improve the quality of military education but also strengthen Indonesia’s position in the global arena. 

3.4. Limitations 
This study has several limitations that should be noted. First, the limited number of participants (11 

informants from groups A1 and A2) restricts the generalizability of the findings, meaning the results better 
represent the experts’ perspectives than the military education system as a whole. Second, the study’s focus on 
the Indonesian Army means the findings may not necessarily reflect conditions in other branches, such as the 
Indonesian Navy and the Indonesian Air Force, which have different characteristics. Third, the proposed 
integrated curriculum and RPL models are still conceptual and have not been empirically tested, so their 
effectiveness has not been verified. Fourth, interview-based data has the potential to contain subjective bias, 
even though literature triangulation was performed. Fifth, this study has not deeply explored the macro-policy 
factors and political dynamics that could influence the implementation of military education reform. 

Further research is recommended to use a mixed-methods approach to enhance the validity and 
generalizability of findings, including large-scale surveys and quantitative analyses such as SEM. Cross-domain 
comparative studies (army, navy, air force) are also needed to develop more adaptive models. Additionally, 
experimental research or pilot studies are essential to empirically test the effectiveness of integrated curricula 
and RPL. Technology-based research development, such as the use of AI for RPL assessment as well as studies 
on blended learning and digital simulation, is also a key priority. More comprehensive policy reviews are needed 
to understand regulatory and governance aspects, including international comparisons. Furthermore, research 
on military organizational culture needs to be developed to identify factors of resistance and adaptation to 
change. Finally, longitudinal studies are recommended to measure the long-term impact on professionalism and 
national resilience. 

4. Conclusion 
This study confirms that the transformation of Indonesia’s military education is a strategic necessity in 

addressing the increasingly dynamic and complex challenges of global security. The shift in the soldier’s role 
from a tactical actor to a strategic actor demands the strengthening of intellectual capacity and academic 
legitimacy on par with operational capabilities. However, the research findings indicate that Indonesia’s military 
education system still faces various gaps, particularly regarding the recognition of field experience as academic 
achievements, limited integration with civilian higher education, and the suboptimal utilization of learning 
technologies. To address these challenges, this study proposes an integrated curriculum model between military 
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education and civilian higher education as a strategic approach. This model combines Recognition of Prior 
Learning (RPL), integration of Academic Standards, and Utilization of Learning Technology. It emphasizes that 
the development of an integrated curriculum must be supported by the formulation of relevant policies and a 
collaborative curriculum drafting mechanism. The theoretical implications of this research are the development 
of a curriculum that can practically guide educational development in both military training units and civilian 
higher education. It creates opportunities for accelerating academic qualifications as well as the recognition and 
enhancement of skills among Indonesian Army personnel. Seven explicit recommendations for each stakeholder 
are discussed. This approach is expected to produce military personnel who are not only operationally 
professional but also academically excellent and adaptable to global dynamics. Overall, this study provides 
theoretical and practical contributions to the development of military education in Indonesia. The implications 
suggest that military education reform must be carried out comprehensively through system integration, policy 
strengthening, and organizational culture transformation. Thus, military education can become a main pillar in 
building   professionalism while strengthening national resilience in the era of globalization. Further research is 
recommended to enhance the validity and generalizability of the findings, including large-scale surveys and 
quantitative analyses such as SEM. Cross-service comparative studies (army, navy, air force) are also necessary 
to develop a more adaptive model. Additionally, experimental research or pilot studies are crucial to empirically 
test the effectiveness of the integrated curriculum and RPL. 

Author Contributions 
Agus Wuryanto: Conceptualization; Data curation; Formal analysis; Funding acquisition, Writing, review, 

and editing the original draft. Aan Komariah: Methodology; Project administration. Tjutju Yuniarsih: Resources; 
Supervision; Validation. Asep Suryana: Software; Visualization. All authors have equal contributions to the 
paper, also have read and approved the final manuscript. 

Funding 
No funding support was received. 

Declaration of Conflicting Interests 
The author(s) declared no potential conflicts of interest with respect to the research, authorship, and/ or 

publication of this article. 

Data Availability 
The datasets generated during and/ or analyzed during the current study are available from the 

corresponding author on reasonable request. 

Declaration on AI Use 
The author(s) declare that no artificial intelligence (AI) or AI-assisted tools were used in the preparation 

of this manuscript.  

References 
Ahmed, S. K., Mohammed, R. A., Nashwan, A. J., Ibrahim, R. H., Abdalla, A. Q., Ameen, B. M., & Khdhir, R. M. (2025). Using thematic 

analysis in qualitative research. Journal of Medicine, Surgery, and Public Health, 6, 100198. 
https://doi.org/10.1016/j.glmedi.2025.100198 

A kerblad, L., Seppa nen-Ja rvela , R., & Haapakoski, K. (2021). Integrative strategies in mixed methods research. Journal of Mixed 
Methods Research, 15(2), 152–170. https://doi.org/10.1177/1558689820957125 

Allsop, D. B., Chelladurai, J. M., Kimball, E. R., & Marks, L. D. (2022). Qualitative methods with NVivo software: A practica l guide 
for analyzing qualitative data. [Perlu info penerbit/jurnal], 142–159. 

Alnaqbi, A. M. A., & Yassin, A. M. (2021). Current status, challenges and strategies of artificial intelligence and e-learning in the 
UAE military education system. International Journal of Sustainable Construction Engineering and Technology, 12(3), 
352–361. https://doi.org/10.30880/ijscet.2021.12.03.034 

Antrobus, S., & West, H. (2022). “This is all very academic”: Critical thinking in professional military education. RUSI Journal, 
167(3), 78–86. https://doi.org/10.1080/03071847.2022.2112521 

Belina, A. (2023). Semi-structured interviewing as a tool for understanding informal civil society. Voluntary Sector Review, 
14(2), 331–347. 

Bingham, A. J. (2023). From data management to actionable findings: A five-phase process of qualitative data analysis. 
International Journal of Qualitative Methods, 22, 1–11. https://doi.org/10.1177/16094069231183620 

Bredal, A., Stefansen, K., & Bjørnholt, M. (2024). Why do people participate in research interviews? Participant orientations 
and ethical contracts in interviews with victims of interpersonal violence. Qualitative Research, 24(2), 287–304. 

Burkett, E. K., & Aguirre, D. L. (2020). Tiers for education and training in global health for military engagement. Military 
Medicine, 185(9–10), 411–413. https://doi.org/10.1093/milmed/usz478 

https://creativecommons.org/licenses/by-sa/4.0/
https://portal.issn.org/resource/ISSN/2797-3174
https://doi.org/10.1016/j.glmedi.2025.100198
https://doi.org/10.1177/1558689820957125
https://doi.org/10.30880/ijscet.2021.12.03.034
https://doi.org/10.1080/03071847.2022.2112521
https://doi.org/10.1177/16094069231183620
https://doi.org/10.1093/milmed/usz478


Jurnal Pembelajaran, Bimbingan, dan Pengelolaan Pendidikan, 6(5), 2026, 6 

© 2026 The Author(s) 

This is an Open Access article under the Creative Commons Attribution-ShareAlike 4.0 International License 
ISSN: 2797-3174 

 

Callado-Mun oz, F. J., & Utrero-Gonza lez, N. (2019). Integration in the European higher education area: The case of military 
education. Defence Studies, 19(4), 373–391. https://doi.org/10.1080/14702436.2019.1681897 

Cancio, R. (2018). Examining the effect of military service on education: The unique case of Hispanic veterans. Hispanic Journal 
of Behavioral Sciences, 40(2), 150–175. https://doi.org/10.1177/0739986318761849 

Charli, M. S., Eshete, S. K., & Debela, K. L. (2022). Learning how research design methods work: A review of Creswell’s research 
design. The Qualitative Report, 27(12), 2956–2960. https://doi.org/10.46743/2160-3715/2022.5901 

Cole, R., Crawford, K., Farrell, M., Vojta, L., Schwartz, J., & Rudinsky, S. L. (2025). The relationship between the military medical 
officer and commanding officer: Implications for education and training. Military Medicine, 190(1–2), e382–e387. 
https://doi.org/10.1093/milmed/usae337 

Culkin, D. T. (2017). Military design insights for online education program evaluation: A revised theoretical construct. 
American Journal of Distance Education, 31(4), 258–274. https://doi.org/10.1080/08923647.2017.1359138 

Dahal, N. (2025). Qualitative data analysis: Reflections, procedures, and some points for consideration. Frontiers in Research 
Metrics and Analytics, 10. https://doi.org/10.3389/frma.2025.1669578 

Dii, C. T. (2022). Streamlining civil-military education for national development in Nigeria. International Journal of 
Development and Management Review, 17(1), 16–29. https://doi.org/10.4314/ijdmr.v17i1.2 

Duarte, E. P., Sos, S., Purwantoro, I. S. A., Tarigan, H., Saragih, H. J. R., Hartono, U., ... Winarna, A. (2024). Potensi dan tantangan 
inovasi dalam manajemen pertahanan nasional: Membangun keunggulan kompetitif di era modern. Indonesia Emas 
Group. 

Edwards-Jones, A. (2014). Qualitative data analysis with NVivo. Journal of Education for Teaching, 40(2), 193–195. 
https://doi.org/10.1080/02607476.2013.866724 

Effendy, M. (2025). Profesionalisme militer profesionalisasi TNI. UMM Press. 

Garcia Estrada, J., Prasolova-Førland, E., Kjeksrud, S., Themelis, C., Lindqvist, P., Kvam, K., ... Ricci, S. (2024). Military education 
in extended reality (XR): Learning troublesome knowledge through immersive experiential application. The Visual 
Computer, 40(10), 7249–7278. https://doi.org/10.1007/s00371-024-03339-w 

Hagen, A. M. (2022). Learning (better) from stories: Wargames, narratives, and rhetoric in military education. Scandinavian 
Journal of Military Studies, 5(1). https://doi.org/10.31374/sjms.120 

Kim, S. (2017). Actors and ideology for educational policy transfer: The case of education reforms in the two Koreas. Oxford 
Review of Education, 43(1), 55–68. https://doi.org/10.1080/03054985.2016.1237870 

Klinkert, W., Bollen, M., Jansen, M., De Jong, H., Kramer, E.-H., & Vos, L. (2019). NL ARMS Netherlands annual review of military 
studies 2019: Educating officers. https://doi.org/10.1007/978-94-6265-315-3_8 

Libel, T. (2021). Professional military education as an institution: A short (historical) institutionalist survey. Scandinavian 
Journal of Military Studies, 4(1), 121–131. https://doi.org/10.31374/sjms.79 

Lichtman, M. (2023). Qualitative research in education (4th ed.). Routledge. https://doi.org/10.4324/9781003281917 

Lufti, A. (2022). Mutu pelayanan pendidikan berbasis e-learning di akademi militer (Tesis). Universitas Gadjah Mada. 

Maurer, M. (2023). Recognizing prior learning in vocational education and training. Comparative Education, 59(1), 1–17. 
https://doi.org/10.1080/03050068.2022.2132445 

Milwan, M., Andini, L. A., Sunarya, A., Awinda, S. N., & Prasetyo, E. A. (2025). Model implementasi kebijakan recognisi 
pembelajaran lampau. Ganaya: Jurnal Ilmu Sosial dan Humaniora, 8(2), 14–28. 

Mujkic, E., Asencio, H. D., & Byrne, T. (2019). International military education and training. Democracy and Security, 15(3), 
271–290. https://doi.org/10.1080/17419166.2018.1519802 

Mukherjee, A. (2018). Educating the professional military. Armed Forces & Society, 44(3), 476–497. 
https://doi.org/10.1177/0095327X17725863 

Muradi, M. (2017). The civil-military integration and development of education system in defense institutions. Asian Social 
Science, 13(3), 36. https://doi.org/10.5539/ass.v13n3p36 

Owens, K., Townsend, L., & Goldberg, B. (2024). Integrating experiential simulation into classroom instruction with synthetic 
experience events. Human Factors and Simulation, 139, 1–10. 

Paget, S. (2016). “Interoperability of the mind”: Professional military education and the development of interoperability. RUSI 
Journal, 161(4), 42–50. https://doi.org/10.1080/03071847.2016.1224496 

Rashid, Y., Rashid, A., Warraich, M. A., Sabir, S. S., & Waseem, A. (2019). Case study method: A step-by-step guide for business 
researchers. International Journal of Qualitative Methods, 18, 1609406919862424. 

Salkutsan, S., & Stolberg, A. G. (2022). The impact of war on the Ukraine military education system: Moving forward in war 
and peace. Connections, 21(3), 67–76. https://doi.org/10.11610/Connections.21.3.41 

Sonesson, L., Boffard, K., Lundberg, L., Rydmark, M., & Karlgren, K. (2018). The potential of blended learning in education and 
training for advanced civilian and military trauma care. Injury, 49(1), 93–96. 
https://doi.org/10.1016/j.injury.2017.11.003 

Stanley, M. (2023). Qualitative descriptive: A very good place to start. Dalam Qualitative research methodologies for 
occupational science and occupational therapy (hlm. 52–67). Routledge. 

https://creativecommons.org/licenses/by-sa/4.0/
https://portal.issn.org/resource/ISSN/2797-3174
https://doi.org/10.1080/14702436.2019.1681897
https://doi.org/10.1177/0739986318761849
https://doi.org/10.46743/2160-3715/2022.5901
https://doi.org/10.1093/milmed/usae337
https://doi.org/10.1080/08923647.2017.1359138
https://doi.org/10.3389/frma.2025.1669578
https://doi.org/10.4314/ijdmr.v17i1.2
https://doi.org/10.1080/02607476.2013.866724
https://doi.org/10.1007/s00371-024-03339-w
https://doi.org/10.31374/sjms.120
https://doi.org/10.1080/03054985.2016.1237870
https://doi.org/10.1007/978-94-6265-315-3_8
https://doi.org/10.31374/sjms.79
https://doi.org/10.4324/9781003281917
https://doi.org/10.1080/03050068.2022.2132445
https://doi.org/10.1080/17419166.2018.1519802
https://doi.org/10.1177/0095327X17725863
https://doi.org/10.5539/ass.v13n3p36
https://doi.org/10.1080/03071847.2016.1224496
https://doi.org/10.11610/Connections.21.3.41
https://doi.org/10.1016/j.injury.2017.11.003


Jurnal Pembelajaran, Bimbingan, dan Pengelolaan Pendidikan, 6(5), 2026, 6 

© 2026 The Author(s) 

This is an Open Access article under the Creative Commons Attribution-ShareAlike 4.0 International License 
ISSN: 2797-3174 

 

Sungkono, S., Setyo, A., Suryokumoro, H., & Kusumaningrum, A. (2024). A review of enforcement of military discipline law to 
establish professionalism of the national army to strengthen national security and resilience. Rekayasa, 17(1), 124–130. 
https://doi.org/10.21107/rekayasa.v17i1.24653 

Supratiknya, A. (2023). Sumbangan psikologi dalam pendidikan. Sanata Dharma University Press. 

Vafadar, Z., Aghaei, M. H., & Ebadi, A. (2021). Military nurses’ experiences of interprofessional education in crisis management: 
A qualitative content analysis. Journal of Advances in Medical Education & Professionalism, 9(2), 85–92. 
https://doi.org/10.30476/jamp.2021.87653.1317 

Viet, B. N., Dang, H. P., & Nguyen, H. H. (2020). Revisit intention and satisfaction: The role of destination image, perceived risk, 
and cultural contact. Cogent Business & Management, 7(1). https://doi.org/10.1080/23311975.2020.1796249 

Weller, S. C., Vickers, B., Bernard, H. R., Blackburn, A. M., Borgatti, S., Gravlee, C. C., & Johnson, J. C. (2018). Open-ended interview 
questions and saturation. PLOS ONE, 13(6), e0198606. 

Wuryanto, A., Komariah, A. A. N., & Yuniarsih, T. (2025). The education system development strategy: How to accelerate the 
improvement of academic qualification for the Indonesian national army? [Perlu nama jurnal lengkap], 9*(1), 465–478. 

Yahupov, V., Zastelo, O., Svystun, V., Korchynska, N., Chorna, O., & Krykun, V. (2020). Development of foreign language teachers’ 
diagnostic competence in the system of military education. TEM Journal, 9(3), 1213–1220. 
https://doi.org/10.18421/TEM93-49 

https://creativecommons.org/licenses/by-sa/4.0/
https://portal.issn.org/resource/ISSN/2797-3174
https://doi.org/10.21107/rekayasa.v17i1.24653
https://doi.org/10.30476/jamp.2021.87653.1317
https://doi.org/10.1080/23311975.2020.1796249
https://doi.org/10.18421/TEM93-49

